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Abstract 
The European Foundation Quality Management (EFQM) is a very well known model whose instrument deals with the 
assessment of function of an organization/ university. In this study EFQM model of excellence is used in order to evaluate Greek 
higher education. Analyse Factorielle des Correspondence was used for the data to be analysed. The results reveal the real 
situation in the Greek Educational system and its advantages and disadvantages are exposed. The sample consists of 1000 Greek 
teachers from Primary and Secondary Education, who showed negative or neutral attitude toward the quality of Greek Education 
system. Consequently Greek education system seems to have a lot to do in order to be improved and meet the quality standards 
that Greek teachers may expect.  
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1. Introduction 
 
The concept of quality in the education system is not a new notion. Throughout the 1930s, the idea of quality was 
first manifested in USA colleges, schools and universities. The term of quality refers to "the degree to which student 
and other stakeholder needs and expectations are consistently satisfied" (Sims & Sims, 1995). Gordon & Partington, 
(1993), and views quality as "the success with which an institution provides educational environments which 
effectively enable students to achieve worthwhile learning goals including appropriate academic standards". 
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• Indirect recipients of education services are the present or the prospective employers of graduates. 
Regardless of size, culture, tradition or background, educational institutions seek to improve the educational 
services in order to be successful in the future, to cover the students’ needs and to deliver excellence in all areas. 
The excellence model European Foundation of Quality Management (EFQM) constitutes one of the most important 
and most controversial options for the management and evaluation of the quality of institutions of education. 
Studying the international books and journals, many researchers applied this model in order to complete the 
assessment on the examined educational system (Tarí, & De Juana-Espinosa, 2007; Steed, 2002; Steed et al. 2005; 
Osseo-Asare & Longbottom 2002; Davies, 2008; Calvo-Mora, et al. 2006; Rosa & Amaral, 2007). 
The EFQM Excellence Model, shown in Figure 1, constitutes of nine criteria, with five ‘Enablers’ and four 
‘Results’. The “Enablers” criteria examine what the organisation does, and the results criteria study what the 
organization achieves (Steed et al. 2005). This study, via EFQM, will examine the needs of stakeholders, the 
processes that describe the working of the schools and then will propose ways for better educational performances. 
 
 
Figure 1 
 
2. The research instrument 
 
     The instrument EFQM scale, which intended to measure quality in tertiary education, includes 72 items. The first 
named category “Enablers” entails the sub categories named Leadership (symbolized as HGij) with 7 items (eg. The 
leader informs the mission, vision and values of the school to all levels of the staff.), Policy & Strategy (symbolized 
as PSij, where i is item number and j its class) with 10 items (eg. The organization’s policies and strategies are 
clearly formulated in writing), People (symbolized as DAij) with 8 items (eg. Developing training plans for the 
improvement of the staff’s knowledge, competencies and skills), Partnerships and Resources (symbolized as SYNij) 
with 8 items (eg. Successful partnerships are founded with suppliers to generate value and mutual benefits), 
Processes that they are splinted to Educational Processes (symbolized as EDij) with 3 items (eg. teaching process 
corresponds to students’ needs and expectations), Research processes (symbolized as ERij) with 3 items (eg. The 
research process corresponds to students’ needs and expectations), and finally Administrative processes (symbolized 
as DDij) with7 items (eg. Responsibilities are allocated for the periodic monitoring and review of the processes). 
The second category named “Results” that it will not be analyzed in this study, entails the sub categories called  
Students results with 5 items (eg The satisfaction of students has improved),  Educators results with 3items (eg. The 
dedication of teachers has increased), Educators total results splinted to Educators’ Achievements with 3 items (eg 
Educators recognize the problems and suggest useful solutions), and Educators’ satisfaction with 7 items, (e.g. The 
satisfaction of educators have increased). Society results with 4 items (eg. The school contributes to environmental 
protection) and General results with 2 items (eg. The success of students has increased), and finally Teaching results 
(performance) with 2 items (eg. The effectiveness of teaching process has improved). For each item of the 
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instrument a 5-point Likert scale was used that ranged from 1- Strongly Disagree to 5- Strongly 
 
3. Methodology 
 
With the aim of examining the factorial structure of the EFQM scale, the items of which investigate qualitative 
characteristics related to Primary and Secondary education teachers’ attitudes that monitor affective components 
relevant to Education quality and its impact on Greek education system development, the Analyse Factorielle Des 
Corespondance (Analysis of Factorial Components) (AFC) was applied. The main research goal was to describe the 
construction of the whole data in order to find all the best representation to this construction having the simplest one 
that includes a smaller number of factors, which can interpret a large percentage of dispersion, a large percent of the 
total inertia (Anastasiadou and Papadimitriou 2001; Anastasiadou and Anastasiadis, 2011a; Anastasiadou, 2011b). 
At the research process the absolute and relative frequencies were defined through the usage of classical statistics 
methods to the 46 variables answered by 1000 Greek Primary and Secondary education teachers.  The 0-1 table of 
1000x46 for the total number of the respondents was converted to a logical table of the type 0–1. Then, the Burt 
table, with 146x146 dimensions, which intersects every variable’s classes to the sum of the variables, was formed. 
Finally, the AFC analysis was applied on the Burt table and then, the results were thoroughly explained. 
Criteria: Inertia, Contribution and Correlation: The indicators used for the interpretation of the results of Analyse 
Factorielle Des Correspondance (AFC) are known as the inertia, contribution and correlation indicators. These 
indicators let us directly distinguish the most important and determinative variables or items that contribute to 
creating factorial axes. Inertia explained by each factorial axis, and contribution lead to the interpretation of the 
results of that factorial analysis (Anastasiadou and Papadimitriou, 2001). 
 
4. Results 
 
4.1. Analyse Factorielle Des Correspondance (Correspondance Factor Analysis) (AFC) 
 
    The application of the Analyse Factorielle Des Correspondance (AFC) (Benzecri, 1973, Anastasiadou  and 
Papadimitriou, 2001), lead to an almost total description of the phenomenon under consideration through a small 
number of new composite independent variables named factors.The factors that have the form of axes, vertical by 
two, are the factorial axes which come from the synthesis of the initial variables groups and therefore, the search of 
relations between the variables is becoming as illuminating as possible (Anastasiadou and Papadimitriou, 2001; 
Benzecri, 1967). 
The results of the Analyse Factorielle Des Corespondance (AFC) interpretation take place at the first factorial 
planes, the ones that are created by the factorial axes. 
Table 1 presents the values of the characteristic values of κλ , where 3,2,1=k  for every axis and it takes values 
from 0 to 1. 
.  • The first column represents the factorial axes, ei . 
• The second column represents the absolute values of the characteristic roots (Eigen values) 
• The third column presents the percentage of the total inertia/ variance. 
• The fourth column presents the cumulative percentage of the axes inertia. 
• The fifth column represents the histogram of the characteristic values in accordance with their size 
(Anastasiadou and Papadimitriou, 2001) 
       The indicators used for the results interpretation of Analyse Factorielle Des Corespondance (AFC) application 
are the very well known coefficients named “inertia”, “contribution” and “correlation”. These coefficients allow us 
the intermediate distinction of the significant and determinate variables or items that contribute to the factorial axes’ 
creation. Therefore, inertia, which explains every factorial axis, correlation and contribution, interpreted the AFC 
results. 
The data analysis with the Analyse Factorielle Des Corespondance (AFC) application is initially interpreted to the 
Table 1, which presents the characteristic roots of the Burt table as well as the inertia of each factorial axis. Table 1 
allows us to distinguish the number of the main factorial axes which are the most suitable to the result interpretation. 
In addition, the inertia percentage of each factorial axis presents the significance percentage of each (criterion 1) 
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(Anastasiadou ). 
According to the values of the histogram (Table1), the significance percent of the first factorial axis equals to 
61.98%, of the second is 12.77%. The total information of these six factorial axes comes up to 74.75%. The 
significance percent of the rest of the factors is small, therefore they will not be analysed in the present study. The 
table 1 below shows the total information of the factorial axis. 
 
Table 1: Inertia-characteristic Roots 
Total Inertia  0,18686 
Axes     Inertia   %Interpretation  %Cumulative | Histogram of Characteristic Roots 
   1       0,1158229            61,98          61,98        |**************************************** 
   2       0,0238611            12,77          74,75        |********* 
   3       0,0070708              3,78          78,54        |*** 
   4       0,0031240              1,67          80,21        |** 
   5       0,0026068              1,40          81,60        |* 
   6       0,0021997              1,18          82,78        |* 
   7       0,0020052              1,07          83,85        |* 
   8       0,0016057              0,86          84,71        |* 
   9       0,0014478              0,77          85,49        |* 
  10      0,0013955              0,75          86,23        |* 
  11      0,0012669              0,68          86,91        |* 
  12      0,0011727              0,63          87,54        |* 
 
M.A.D. program created by Karapistolis (2000) was used for this specific analysis and it informs both for the 
quality of appearance and the contribution of variables’ attributes to the construction of factorial  axes, thus the 
items/  variables that contribute to the greatest degree  to the construction of the axes, their graphs and their factorial 
planes.  
The selection criteria of the variables that have satisfactory quality appearance and contribute to the construction 
of the axes are exclusively on the inertia, contribution and correlation coefficients. We regard values of Cor>200 
and of Ctr=1000/(numbers of total items) as satisfactory. Therefore, in our application, based on the above 
mentioned information, we should select the variables of Cor>200 (criterion 2) and, or better Ctr=1000/146=6,85 or 
Ctr=7 (criterion 3). 
The evaluation of the two coefficients determines at which factorial axis separately each sign/attribute of 
variables is illustrated well and their participation rate in the factors construction. 
 
4.2. Factorial Axes-criteria-interpretation 
 
The most important aim of the analysis is the pinpointing of the variables that contribute to the creation of the 
first two factorial axes. According to the cumulative frequency, the first 2 factorial axes interpret the 74.75% of the 
total data dispersion. This percent is considered as satisfactory for the data interpretation. 
Moreover, from the results shown in the Table of the Analyse Factorielle Des Corespondance (AFC) and in 
accordance with the selected criteria (such as inertia, correlation and contribution), we trace the variables that 
contribute to the configuration of the first factorial axes. 
The variables that they have been characterized as important to the factorial axes according to the three criteria, 
inertia, contribution, and correlation are extensively presented below. 
 
4.3. Interpretation of the First Factorial Axis e 
 
     Specifically, according to the participants’ responses as they resulted from the factorial analysis, the first axis-
factor e1, with eigenvalue 0.1158229, and which explains the 61.98% percent of the total dispersion, was 
constructed with significance order from the variables DA1, SYNS1, DA61, SUN61, SUN71, ED11, DD51, PS81, 
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DA71, DD41, SYN41, DA31, DD61, ER21, SYN31, SYN21, ED11, DA81, ER11, DA81, PS21, DD61, DA21, 
ER31, ED21, DD71, DD61, DA21, SYN11, DD21, DD63, DD43. 
Especially, the first factorial axis e1 outlines those perceptions of the respondents that dealt with the “enablers” 
(Table 2).   
 
Table 2: Variables concerning respondents’ teachers’ negative attitude towards Policy and Strategy People, 
Partnerships and Resources and Process categories 
ITEM #F1 COR CTR 
 
DA51: HRM is not concerned with the development of  suitable channels for sharing and communicating 
“better practices” knowledge and experiences 
-1079 813 10 
SYN51:There is no Identification and evaluation of the impact of new technologies on the school -1002 862 17 
DA61. There IS NO  Recognized by HRM the related efforts for quality improvement, either at a personal or 
group level 
-961 871 15 
SUN81: There is no Use of information for the continuous improvement of the management system and 
services 
-931 838 14 
SUN71 There is no implementation of mechanisms for the identification of the information needs of the 
stakeholders 
-876 806 13 
ED11: The teaching process does not correspond to the students’ needs and expectations -804 786 16 
DD51: Creativity and innovation are not applied to the development of new processes and services -870 832 19 
SYN61: There is no Implementation of mechanisms for the collection and use of data -868 845 10 
PS81: The principles of quality are not incorporated into all school organization’s policies, strategies and 
goals 
-857 803 12 
DA71: HRM do not establish social benefits and improvement of the staff’s services and facilities -849 786 18 
DD41 Data are not collected about claims and suggestions of the stakeholders, then used to improve the 
processes 
-1014 767 8 
SYN41: Efficient use of the stock, the materials and the energy is not made. -822 893 17 
PS71: The goals are communicated at all levels of the organization -814 754 11 
DA31: HRM does not  promote actions which support the staff’s commitment and involvement in the 
improvement actions 
-810 783 11 
ER21: The research process does not correspond to the schools’ needs and expectations -791 784 16 
SYN31: Appropriate investments are not made for the development of the organization’s policy, strategy 
and continuous improvement 
-784 864 15 
SYN21: Agreements are not developed in order to ensure the exchange of knowledge and experiences with 
suppliers. 
-784 
 
843 15 
ED11: The educational administration does not make efforts addressed to identifying and analyzing key 
processes and actions 
-879 834 13 
DA81: HRM does not encourage the staff’s involvement in topics related to health and safety, the 
environment, and social and ethical responsibilities 
-881 846 13 
DD41:  Efficient use of the stock, the materials and the energy is not -834 849 17 
PS51: The school’s policies and strategies are not structured in a strategic plan -797 732 10 
ER11: The research activity does not correspond to the students’ needs and expectations -771 838 15 
DD61: Procedures are not developed in order to ensure adequate provision of services to the stakeholders -801 818 16 
DA21: HRM does not develop training plans for the improvement of the staff’s knowledge, competencies 
and skills 
-801 794 11 
PS21: The school’s policies and strategies are not clearly formulated in writing -772 713 10 
PS61: The school’s goals are not set out in writing and in a clear and quantifiable manner -767 732 11 
ER31: The research process does not correspond to the needs and expectations of the society -760 810 14 
PS101: The formulation and revision of policies and strategies do not include the needs and expectations of 
the stakeholders 
-747 785 9 
ED21: The teaching process does not correspond to the schools’ needs and expectations -737 783 14 
DD71: Specific services are developed to support people and students -725 823 13 
DA11: The human resource management does not identify the staff’s present and future needs regarding 
knowledge, competencies and skills 
-720 805 13 
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In particular, the respondents consider that HRM is not concerned with the development of  suitable channels for 
sharing and communicating “better practices” knowledge and experiences (DA51) (Cor=813, Ctr=10),There is no 
identification and evaluation of the impact of new technologies on the school (SYN51) (Cor=862, Ctr=17), there is 
no  recognized by HRM THE related efforts for quality improvement, either at a personal or group level (DA61) 
(Cor=871, Ctr=15) there is no use of information for the continuous improvement of the management system and 
services (SUN81) (Cor=838, Ctr=14) there is no implementation of mechanisms for the identification of the 
information needs of the stakeholders (SUN71) (Cor=806, Ctr=13) The teaching process does not correspond to the 
students’ needs and expectations (ED11) (Cor=786, Ctr=16). In addition they argued that Creativity and innovation 
are NOT applied to the development of new processes and services (DD51) (Cor=832, Ctr=19), there is no 
Implementation of mechanisms for the collection and use of data (SYN61) (Cor=845, Ctr=10), The principles of 
quality are not incorporated into all school organization’s policies, strategies and goals (PS81) (Cor=803, Ctr=12) 
HRM do not establish social benefits and improvement of the staff’s services and facilities (DA71) (Cor=786, 
Ctr=18), data are NOT collected about claims and suggestions of the stakeholders, then used to improve the 
processes (DD41) (Cor=767, Ctr=8), Efficient use of the stock, the materials and the energy is not made (SYN41) 
(Cor=893, Ctr=17), The goals are not communicated at all levels of the organization (PS71) (Cor=754, Ctr=11) 
HRM does not  promote actions which support the staff’s commitment and involvement in the improvement actions 
(DA31) (Cor=783, Ctr=11) ,The research process does not correspond to the schools’ needs and expectations 
(ER21) (Cor=784, Ct r=16), appropriate investments are not made for the development of the organization’s policy, 
strategy and continuous improvement (SYN31) (Cor=864, Ctr=15). Furthermore respondents supported that 
agreements are not developed in order to ensure the exchange of knowledge and experiences with suppliers 
(SYN21) (Cor=843, Ctr=15), The educational administration does not make efforts addressed to identifying and 
analysing key processes and actions (ED11) (Cor=834, Ctr=13), HRM does not encourage the staff’s involvement in 
topics related to health and safety, the environment, and social and ethical responsibilities (DA81) (Cor=846, 
Ctr=13). They, also stated that: The school’s policies and strategies are NOT structured in a strategic plan (PS51) 
(Cor=732, Ctr=10), the research activity does not correspond to the students’ needs and expectations (ER11) 
(Cor=838, Ctr=15), Procedures are NOT developed in order to ensure adequate provision of services to the 
stakeholders (DD61) (Cor=818, Ctr=16), HRM does not develop training plans for the improvement of the staff’s 
knowledge, competencies and skills (DA21) (Cor=794, Ctr=11), The school’s policies and strategies are not clearly 
formulated in writing (PS21) (Cor=713, Ctr=10), The school’s goals are not set out in writing and in a clear and 
quantifiable manner (PS61) (Cor=732, Ctr=11), The research process does not correspond to the needs and 
expectations of the society (ER31) (Cor=810, Ctr=14), the formulation and revision of policies and strategies do not 
include the needs and expectations of the stakeholders (PS101) (Cor=785, Ctr=9), the teaching process does not 
correspond to the schools’ needs and expectations (ED21) (Cor=783, Ctr=14), specific services are developed to 
support people and students (DD71) (Cor=823, Ctr=13), The human resource management does not identify the 
staff’s present and future needs regarding knowledge, competencies and skills (DA11) (Cor=805, Ctr=13), The 
teaching process does not correspond to the needs and expectations of the society (ED31) (Cor=791, Ctr=13), All 
areas in the school organization are not involved in the process of formulating and communicating the policies and 
strategies (PS31) (Cor=640, Ctr=8), Successful partnerships are not founded with suppliers to generate value and 
mutual benefits (SYN11) (Cor=804, Ctr=12) and there is no documentary support for processes (field of action, the 
actions they are made of, validity, etc.) (DD21) (Cor=743, Ctr=10). Finally, respondents argued that Procedures are 
developed in order to ensure adequate provision of services to the stakeholders (DD63) (Cor=834, Ctr=10) and Data 
are collected about claims and suggestions of the stakeholders, then used to improve the processes (DD43) 
ED31:  The teaching process does not correspond to the needs and expectations of the society -711 791 13 
PS31: All areas in the school organization are not involved in the process of formulating and communicating 
the policies and strategies 
-698 640 8 
SYN11: Successful partnerships are not founded with suppliers to generate value and mutual benefits -696 804 12 
DD21: There is NOT documentary support for processes (field of action, the actions they are made of, 
validity, etc.) 
-643 743 10 
DD63 Procedures are developed in order to ensure adequate provision of services to the stakeholders 314 834 10 
DD43 Data are collected about claims and suggestions of the stakeholders, then used to improve the 
processes 
314 854 10 
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(Cor=854, Ctr=10). 
Consequently, the first factorial axis e1 is the composite variable, which owes its construction to the items DA51, 
SYN51, DA61, SUN81, SUN71, ED11, DD51, SUN61, PS81, DA71, DD41, SYN41, PS71, DA31, , ER21, 
SYN31, SYN21, ED11, DA81, DD41, PS51, ER11, DD61, DA21, PS21, PS61, DD61, ER31, PS101, ED21, DD71, 
DA11, ED31, PS31, SYN11, DD21, DD63, DD43 and can be named, the axis which shows the respondent teachers’ 
negative attitude towards Policy and Strategy People, Partnerships and Resources and Process categories. 
 
4.4. Interpretation of the Second Factorial Axis e 
 
    The second factorial axis e2, with eigenvalue, 0.0238611, interprets 12.77% percent of the total dispersion of data. 
For the second axis e2 the variables SYN82, SYN42, DA62, DA72, DA52: DA12,  SYN52, DD52, DA22, DA22, 
DD42, SYN72, SYN32, ED12, PS82, PS72, DA42, DD62, DD72, DD12, PS32, ED32, SYN62, ED22, DD32, 
DD22, ER32, ER12, DD32, ER22, PS62, SYN22, SYN12 were selected (Table 3). 
 
Table 3: Variables, which refer to respondents’ teachers’ neutral attitude towards Policy and Strategy People, 
Partnerships and Resources and Process categories 
ITEMS #F1 COR CTR 
 
SYN82: Use of information for the continuous improvement of the management system and services -374 517 23 
SYN42: Efficient use of the stock, the materials and the energy is made. -372 582 23 
DA62: Recognized by HRM the related efforts for quality improvement, either at a personal or group level -371 517 23 
DA72: HRM establishes social benefits and improvement of the staff’s services and facilities -361 557 21 
DA52: HRM is concerned with the development of  suitable channels for sharing and communicating 
“better practices” knowledge and experiences -363 457 22 
DA12: The human resource management identifies the staff’s present and future needs regarding 
knowledge, competencies and skills 
-337 498 14 
SYN52: and evaluation of the impact of new technologies on the school -326 454 17 
DD52: There is documentary support for processes (field of action, the actions they are made of, validity, 
etc.) -320 503 21 
DA22: HRM develops training plans for the improvement of the staff’s knowledge, competencies and skills -317 423 12 
DD42: Data are collected about claims and suggestions of the stakeholders, then used to improve the 
processes -308 606 19 
SYN72: Implementation of mechanisms for the identification of the information needs of the stakeholders -307 502 19 
SYN32: Appropriate investments are made for the development of the organization’s policy, strategy and 
continuous improvement. -304 573 19 
ED12: The teaching process corresponds to the students’ needs and expectations -299 405 14 
PS82: The principles of quality are incorporated into all of school organization’s policies, strategies and 
goals -293 507 17 
PS72: The goals are communicated at all levels of the organization -295 486 14 
DA42: HRM encourages the staff’s assumption of responsibilities and empowerment to carry out 
improvement actions -292 328 14 
DD62: Procedures are developed in order to ensure adequate provision of services to the stakeholders -289 506 20 
DD72: Specific services are developed to support people and students -281 471 16 
DD12: The educational administration makes efforts addressed to identifying and analysing key 
processes and actions -225 393 12 
PS32: All areas in the school  organization are involved in the process of formulating and communicating 
the policies and strategies -269 466 18 
ED32: The teaching process corresponds to the needs and expectations of the society -253 402 13 
SYN62: Implementation of mechanisms for the collection and use of data supporting the organization policy 
and strategy. -254 565 16 
ED22: The teaching process corresponds to the schools’ needs and expectations -255 442 13 
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This axis e2 is constructed and interpreted by the items that represent the responses of participants concerning the 
questions those express neutral attitudes toward “enablers” category.  
More specialty, tethers expressed neutral attitude regarding the usage of information for the continuous 
improvement of the management system and the services (SYN82)(Cor=517, Ctr=23), Efficient use of the stock, the 
materials and the energy is made( SYN42) (Cor=582, Ctr=23), the Recognized by HRM the related efforts for 
quality improvement, either at a personal or group level (DA62) (Cor=517, Ctr=23). They expressed neutral attitude 
concerning whether HRM establishes social benefits and improvement of the staff’s services and facilities (DA72) 
(Cor=557, Ctr=21), whether HRM is concerned with the development of suitable channels for sharing and 
communicating “better practices” knowledge and experiences (DA52) (Cor=547, Ctr=22),  whether The human 
resource management identifies the staff’s present and future needs regarding knowledge, competencies and skills 
(DA12) (Cor=498, Ctr=14),  and evaluation of the impact of new technologies on the school (SYN52) (Cor=454, 
Ctr=17), whether HRM develops training plans for the improvement of the staff’s knowledge, competencies and 
skills (DA22) (Cor=503, Ctr=21), whether  Data are collected about claims and suggestions of the stakeholders, then 
used to improve the processes (DD42) (Cor=606, Ctr=19), whether  Implementation of mechanisms for the 
identification of the information needs of the stakeholders (SYN72) (Cor=502, Ctr=19), whether appropriate 
investments are made for the development of the organization’s policy, strategy and continuous improvement 
(SYN32) (Cor=573, Ctr=19), whether The teaching process corresponds to the students’ needs and expectations 
(ED12) (Cor=405, Ctr=14), whether he principles of quality are incorporated into all school organization’s policies, 
strategies and goals (PS82) (Cor=507, Ctr=17), whether the goals are communicated at all levels of the organization 
(PS72) (Cor=486, Ctr=14), whether HRM encourages the staff’s assumption of responsibilities and empowerment to 
carry out improvement actions (DA42) (Cor=328, Ctr=14), whether HRM encourages the staff’s assumption of 
responsibilities and empowerment to carry out improvement actions (DA42) (Cor=328, Ctr=14), and whether 
Procedures are developed in order to ensure adequate provision of services to the stakeholders (DD62) (Cor=506, 
Ctr=20).  In addition, they argued that it was not crystal clear whether Specific services are developed to support 
people and students (DD72) (Cor=471, Ctr=16), whether the educational administration makes efforts addressed to 
identifying and analysing key (DD12) (Cor=393, Ctr=12), whether all areas in the school organization are involved 
in the process of formulating and communicating the policies and strategies (PS32) (Cor=466, Ctr=18), whether the 
teaching process corresponds to the needs and expectations of the society (ED32) (Cor=402, Ctr=13), and whether 
Implementation of mechanisms for the collection and use of data supporting the organization policy and strategy 
(SYN62) (Cor=565, Ctr=16). Furthermore, they did not express a clear statement whether the teaching process 
corresponds to the schools’ needs and expectations ( (Cor=442, Ctr=13), whether responsibilities are allocated 
for the periodic monitoring and review of the processes DD32) (Cor=533, Ctr=15), whether there is documentary 
support for processes (DD22) (Cor=485, Ctr=12), whether the research process corresponds to the needs and 
expectations of the society (ER32) (Cor=427, Ctr=14) and whether the research activity corresponds to the students’ 
needs and expectationsER12) (Cor=393, Ctr=12). Finally, they claimed ignorance in relation to whether teaching 
process corresponds to the needs and expectations of the societyDD32) Cor=323, Ctr=10), whether the research 
process corresponds to the schools’ needs and expectationsER22) (Cor=430, Ctr=13), whether the school’s goals 
are set out in writing and in a clear and quantifiable mannerPS62 (Cor=498, Ctr=11), whether agreements are 
developed in order to ensure the exchange of knowledge and experiences with suppliers (SYN22) (Cor=519, 
DD32: Responsibilities are allocated for the periodic monitoring and review of the processes -249 533 15 
DD22: There is documentary support for processes (field of action, the actions they are made of, validity, 
etc.) 
-248 485 12 
ER32: The research process corresponds to the needs and expectations of the society -242 427 14 
ER12: The research activity corresponds to the students’ needs and expectations -225 393 12 
DD32: The teaching process corresponds to the needs and expectations of the society 221 323 10 
ER22:The research process corresponds to the schools’ needs and expectations -218 430 13 
PS62: The school’s goals are set out in writing and in a clear and quantifiable manner -218 498 11 
SYN22: Agreements are developed in order to ensure the exchange of knowledge and experiences with 
suppliers. -209 519 12 
SYN12: Successful partnerships are founded with suppliers to generate value and mutual benefits -186 494 11 
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Ctr=12) and whether successful partnerships are founded with suppliers to generate value and mutual benefits 
(SYN12) (Cor=494, Ctr=11). 
       Consequently, the second factorial axis e2 is the composite variable, which owes its construction to the items
SYN82, SYN42, DA62, DA72, DA52, DA12, SYN52, DD52, DA22, DA22, DD42, SYN72, SYN32, ED12, PS82, 
PS72, DA42, DD62, DD72, DD12, PS32, ED32, SYN62, ED22, DD32, DD22, ER32, ER12, DD32, ER22, PS62, 
SYN22, SYN12 and can be named, the axis which shows the respondent teachers’ neutral attitude towards Policy 
and Strategy People, Partnerships and Resources and Process categories.  
 
5. Conclusions 
 
On the whole, we can conclude that the perceptions of the respondents about Quality in tertiary education in 
Greece and its impact on the human resources development related to Policy and Strategy People, Partnerships and 
Resources and Process categories appeared in the EFQM model. In particular 1000 Greek teachers from Primary 
and Secondary Education that took part in this survey had negative or neutral attitude toward the above categories. 
This means that, according to responses’ opinions the Greek education system has a lot to do in order to be 
improved and meet the quality standards that Greek teachers may expect.  
Although this study has provided new insights into the dimensions of Quality in Greek Education system, future 
research will be needed to more fully understand these dimensions to cotemporary education demands for achieving 
higher achievements. A qualitative research can complement and enrich this quantitative research study and the 
same research may take place, so the two different approaches could contribute to the new discussions and 
implications creations. 
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